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In Context
FLCHE’S BEGINNING
In 2009, Sarasota county’s social studies program specialist and a community
member established a teaching cohort after writing a grant and receiving funding through
the USDOE under the Office of Innovation and Improvement’s division for Teacher Quality Programs (USDOE, 2009). This teacher cohort was referred to as the Teaching American History (TAH) cohort. The purpose of this federally funded grant was to increase
teachers’ content knowledge in American history, thus improving learning for students
(USDOE, 2009). Tavalin and Bennett (2009) asserted that the cohort was designed to
focus on the teachers and their own learning of American history. Each institute and
retreat throughout the four years of the TAH cohort was planned and partnered under the
guidance of distinguished scholars and organizations (Tavalin & Bennett, 2009). The
executive board members of Florida Council for History Education (FLCHE) were fortunate enough to be participants of this cohort. This is where our story begins.
Prior to TAH concluding, four of us felt compelled to deepen our passion for
history and education by beginning a doctoral journey. The “Three Musketeers,” Dr.
Bernadette Bennett, Dr. Jennifer Jaso, and Dr. Tammara Purdin, were fortunate enough
to go through the dissertation process together earning our doctorates in Teaching and
Learning, with a focus on United States History. Kacie Nadeau will be completing her
doctoral program, with an emphasis in social foundations and social studies education ,
in November 2017. TAH has been advantageous in promoting our journeys in history and
education.
Dr. Jaso and Dr. Bennett spearhead our district level Florida History Day each
year. Jaso organizes and leads the student winners and their families to the state level
Florida History Day, as well as national level National History Day. We support our local
students love of learning and history.

INSIDE THIS ISSUE

We also immersed ourselves into history education through attending and
presenting at state and national conferences. The 2016 National Council for History
Education (NCHE) conference in Niagara Falls, New York, inspired us to launch a Florida
affiliate of the council. We met with several board members, the executive director, and
the director of conferences and events and had our first unofficial meeting with Florida
teachers prior to returning home. We knew this organization would spread our passion
for history. Once we returned to Florida, we met over the course of 15 months, planning
and learning how to launch a non-profit business…stumbling, falling, brushing ourselves
off, reflecting, correcting, and standing tall. We still have much to learn, but were overwhelmingly excited for the outcome of our Inaugural Mini-Conference.

Social and Emotional

Our venue was the perfect location. Historic Spanish Point, located on Little
Sarasota Bay, in the old Osprey School House, hosted over 60 participants. Dr. J. Michael
Francis commenced our day, followed with knowledgeable presenters, and closed with
Dan Rubin. We were beyond grateful for the food and refreshments provided by additional sponsors. We were additionally blessed to have Kara Morgan provide a private
tour of Historic Spanish Point.
As we embark on planning our second annual conference, we have been reflecting on the survey results from the conference participants and how we can make the next
event even better. FLCHE is an organization of professionals dedicated to the advocacy
of history in education by promoting history as a way to appreciate the progress and
awareness of past and present events. We are a community where collaboration fosters
historical mindedness maintaining intellectual rigor for history education. We look
forward to many more successes, as we promote and advocate history.
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ENGAGING HISTORY STUDENTS THROUGH THE USE
OF THE SOURCES FRAMEWORK
SCOTT WARING

As history students are afforded
various ways to learn about and
engage with the past, it is essential that educators critically think
about how they frame, scaffold,
and facilitate their students’ educational opportunities. When
learning about historical content,
students learning experiences can
be greatly enriched through the
use of primary sources. Thus, it
is important to properly guide
students and structure the historical inquiry process and carefully
determine how primary sources
will be utilized, especially since
many may not have learned how

to effectively or correctly engage
with and analyze primary
sources. Through the use of the
SOURCES Framework for teaching with primary sources, students are provided a structure
and framework to direct their historical investigations and allow
them to get more out of their
learning process. In the following
article, the SOURCES Framework
is outlined for use in the history
classroom.

“These questions should not be dichotomous in nature, should not allow for an
easy answer, should encourage students to think critically…”
SOURCES
FRAMEWORK
STAGES
Scrutinize the fundamental source(s)
Organize thoughts
Understand the
context
Read between the
lines
Corroborate and
refute
Establish a plausible narrative
Summarize final
thoughts
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In the first stage of the SOURCES Framework, Scrutinize the fundamental source, students are asked to analyze a primary source related to
the selected topic of study. Two sources may be used if they are both
deemed crucial, but for this initial stage, the use of one source is optimal. The fundamental source is the one that would be considered to be
vital to any proper study of the topic being considered. To help scaffold
the process of examining this fundamental source, the teacher should
supply a fundamental question that will guide the entire historical inquiry process associated with the topic of study. These questions should
be not be dichotomous in nature, should not allow for an easy answer,
should encourage students to think critically, and should necessitate
careful examination of the sources provided throughout the entire process to be able to properly attend to the question posed. Examples of
fundamental questions for this sort of inquiry could be “What historical
and social impacts can be associated with the assassination of Reinhard
Heydrich?”, “To what extent did the end of slavery improve the lives of
African Americans in the South?”, or “What are some of the events that
led to the writing of the United States Constitution, and how did those
events impact the content of this document?”

In addition to providing a fundamental question to guide the historical inquiry, it is essential to provide students with other proper scaffolds, such as analysis sheets from the Library
of Congress, National Archives and Records and Records Administration, or the Maryland
Historical Society.

For the second stage of this inquiry process, students are asked to Organize thoughts associated with the fundamental source, the fundamental question, and any other information
gleaned at this point in time.
During the next stage, Understand the context, students are given an opportunity to think
about what they know about the historical context related to the fundamental question and
fill in some of the gaps in their understanding that exist. Depending on the ability level and
previous knowledge of the students, this can be provided by the teacher through children’s
literature, brief videos, primary and secondary sources, guest speakers, or whatever method
is most appropriate. Alternatively, students can independently find necessary information
on their own to form a more complete understanding of the associated context.
Now that the students have formed a better understanding about the topic of study and can
formulate some thoughts regarding the fundamental question, students are asked to revisit
the fundamental source and carefully “Read between the lines” to try to interpret rationale
and purpose for the creation of the fundamental source. As we know that not everything
can be taken at face value, this is an important step in the historical thinking process so that
students understand that the creator of the sources that they utilize often had very deliberate reasons for its creation, and that typically is not abundantly apparent from the initial
analysis of the source.
Depending upon the expertise of the students conducting the SOURCES inquiry, the Corroborate and refute stage can vary in structure. If students are more adept at analyzing
sources and working independently, then the teacher can assign students the task of finding
sources that will corroborate or refute their understandings, in regards to the fundamental
question. If the students are at a more novice level, then the teacher can provide a set of primary and secondary sources, scaffolding questions, analysis sheets, and any other necessary
information that will help them to develop a more complex and diverse understanding of
the topic of study.
At this point in time, students should be prepared to Establish a plausible narrative. This
can be created in the form of a traditional paper, documentary movie, historical marker,
play or skit, diary, or whatever artifact the teacher decides is the best product for allowing
for assessment of each student’s acquisition of the desired content.
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In the last stage, Summarize
final thoughts, students are
asked to think about the process that was undertaken,
what ways they engaged in
thinking and procedures that
mimics what an historian
does, what they have learned
about the topic of study and
the fundamental question,
how they came to know what
they know, and what questions
still exist.

Engaging with the past, especially when utilizing primary
sources, can be valuable and
educational for students of
various abilities and ages. It is
essential that the process is
properly scaffolded in order to
help ensure success and, hopefully, engender interest and
passion for learning history.
The SOURCES Framework is
one tool that can help history
teachers in this endeavor.

PREJUDICE IN PARADISE: ANTI-SEMITISM IN SOUTH FLORIDA
JOSHUA PATTERSON

Growing up Jewish in South Florida afforded me the luxury of not perceiving myself as a minority. In 1982, for example, Jews comprised 62% of Miami Beach’s 60,000 sunbaked residents
(Goodnough, April 3, 2007). Travel through certain residential neighborhoods in Hollywood or
Aventura and it is not uncommon to encounter vast numbers of Jewish families striding to synagogue on a Saturday morning. While Jewish culture permeates from this area today, the community’s status was not always as elevated.
If we flash back to the 1890s, an incredibly different vision of Miami emerges. The pioneer town, barely discernable from the dense swamplands surrounding it, attracted a considerable number of Russian and Romanian Jews by way of New York and Key West. By 1896, Jews
owned twelve of the sixteen businesses in the sleepy outpost but the success was fleeting. Rampant outbreaks of yellow fever, rampaging fires, and distrust of the “other” resulted in the
town’s Jewish population to dwindle to a single resident, Isidor Cohen (Zerivitz, n.d.).

“While Jewish culture permeates from this area today, the community’s
status was not always elevated.”
It is easy to forget what those
who came before us endured,
especially when the current
perception of Judaism in
South Florida enjoys nearly
universal acceptance. Like the
900 Jews that arrived at Miami Beach aboard the German
ship St. Louis who were denied
entry into the United States in
1939 – half of whom ultimately met their demise during the
Holocaust - we should never
forget our collective past
(Heilman, 2013; United States
Holocaust Museum, n.d.).
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SOCIAL AND EMOTIONAL LEARNING: THE MEMOIR OF A PRACTITIONER
ARREN SWIFT

In the spring of 2014, one of my students came running across the football field with a message to share. I
was in my sixth year of teaching and fully involved in coaching at the moment the student approached me. He informed me that his friend, who happened to be in my cl ss, was communicating with him about his desire to commit
suicide. I immediately brought the phone and the student to the office and proceeded to take appropriate action. This
was my first encounter with a student who was suicidal. That moment I knew what I did in the classroom had to
change.
As the year concluded another student approached me in the hallway after class. He told me he was overwhelmed with the circumstances in his life and was thinking about ending it. As the summer of 2014 approached, I
had become aware my students faced some difficult situations; felt overwhelmed and needed help to overcome these
issues. I was shocked when I returned to school in the fall of 2015, and learned a former student had committed suicide. He was a great student, and even more, a remarkable person. People loved him; he was popular yet humble; and
it would be difficult to find anything negative to say about him. As the 2015 school year started, I knew I had to do
something different to address the needs of my students. I needed to find ideas and I talked about solutions with colleagues but did not reach a viable option. The 2016 school year started and another student reached out for help as
she dealt with suicidal thoughts. I knew I had to find a solution that would improve the mental health of my students.
The Emergence of a Plan
I had just completed my ninth year of teaching and over that period of time had five students speak with me
about their desire to commit suicide. I was no longer able to justify the issue to myself as repercussions of students
who had a poor home life, were overburdened by the rigor of Advanced Placement classes, or were in need of attention. I felt ashamed I had not taken action sooner but like most teachers, I felt overwhelmed by the strain to cover
material in limited time.
In the spring, I continued my graduate studies and I was introduced to the work of Nel Noddings. I read A
Richer, Brighter Vision for American High Schools, which made me question my role as a teacher (Noddings, 2015).
I had put in time and effort to teach the key concepts of the subject matter but I neglected to teach the “soft skills” as
elements vital to student success (Noddings, 2015). I failed to make a conscious effort to teach care and trust. I cared
for my students in the sense I was attentive, receptive, empathic, and responsive but I was motivated to care about my
students. I wanted to make a change that would have a positive effect on my students’ mental health.
As I began to search for ideas to implement in my classroom I came across social and emotional learning
numerous times. There was a call for a new emphasis on teaching students how to manage stress, get along with others, and work in groups (Greenberg, Domitrovich, Weissberg, & Durlak, 2017). I believed social and emotional
learning was what my students needed. The thoughts, attitudes, and skills fostered by social-emotional learning are
associated with key indicators of adjustment, both immediately and over the lifespan (Jones, Greenberg, & Crowley,
2015). Through the implementation, I believed I could provide my students with the skills they needed to live
healthy, happy, and successful lives.
Implementation
The decision on how I would implement social and emotional learning in my classroom was vital to the success of the intervention (Durlak and Dupre 2008; Durlak et al. 2011; Elias 2006; Greenberg et al. 2005). At the close
of the summer, I attended a training on the implementation of social and emotional learning. The staff member provided numerous examples of lesson plans. While other teachers around me griped about the lack of time to implement curriculum to teach soft skills, I knew I had to find a way to do it.
The plan I developed was to teach a short social and emotional learning lesson for the first five to ten
minutes of class every Monday. I refer to the activity as mental health Monday and my students love it. I chose Monday because it is the first day of the week and has the power to set a positive tone. In my short lessons, I make an attempt to have the students learn about their classmates, share their feelings, and talk about things on their mind. This
week we shared what our favorite season was and why. This simple lesson created a sense of community, in which
students were able to identify others who had the same feelings and appreciated similar things about summer, winter,
spring, and fall. It provided me with an opportunity to learn more about each of my students and I became more prepared to anticipate the needs of my students.

Reflections
Over the past few months, I have already seen the value in teaching social and emotional learning. My students’ social interactions are the most positive, congratulatory, and thoughtful I have observed over the past ten years. I have witnessed more random acts of kindness over the past few months than I have observed in entire school years. I have seen the
shy, quiet student in the back of the room become an integral part of the social interactions in my classroom.
I was worried the implementation of mental health Mondays would devour the time to teach social studies content. I
found my suspicion to be far from the truth. Because my students were given an opportunity to share their thoughts and communicate their problems they became more compliant, focused, and engaged in the social studies subject matter.
My biggest regret as an educator is I did not implement mental health Mondays sooner. I wish I would have
equipped all of my students with the social and emotional skills to be confident, compassionate, and to be able to understand
the people around them. Perhaps the social and political climate in our country today would be different if we could learn to
accept others who are different and show them compassion. This is possible if more teachers would dedicate time to social
and emotional learning and would be encouraged by administrators and educational policy makers.
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