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In the fall of 1780, Major General Nathanael Greene assumed comProfessionals dedicated
mand of the Southern Department of the Continental Amy and immeto the advocacy of
diately took action to remedy the series of American defeats. He sent
history in education by
General Daniel Morgan into the South Carolina backcountry to raise
promoting history as a
the morale of the citizenry, forage, and disrupt British control of the
way to appreciate the
area. General Lord Charles Cornwallis, commander of British troops progress and awareness
in the South, directed the 26-year-old Lt. Col. Banastre Tarleton with
of past and present
events. We are a
his dreaded British Legion and an augmented British force to defend
community where
British strongpoints in the area and if possible, destroy Morgan’s
In an engagement lasting little more than an
hour, Morgan destroyed most of Tarleton’s force
of about 1,100 British troops.
force. On the morning of January 17, 1781, the two forces met in a
small open pasture in the South Carolina backcountry known as the
“Cowpens.” In an engagement lasting little more than an hour, Morgan destroyed most of Tarleton’s force of about 1,100 British troops.
Although a relatively small engagement, the impact of the Battle of
Cowpens was significant on the course of the war. Cornwallis stated
the battle “almost broke my heart.” Henry Clinton, the Commander in
Chief of British forces in North America, wrote to Cornwallis that he
dreaded the consequences of Tarleton’s misfortune. The consequences were indeed severe. Nearly all of Tarleton’s entire force had been
killed, wounded, or captured. Several British officers expressed disdain towards Tarleton, citing his youth and inexperience for the defeat.
Despite his battlefield loss, Cornwallis continued to place trust in
Tarleton. The British Legion, now only consisting of mounted forces,
its infantry component decimated at Cowpens, continued to serve
with Cornwallis in North Carolina and Virginia and was present at
the siege and surrender of Yorktown in October 1781.
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In 1787, Tarleton published his history of the war, A History of the Campaigns of 1780 and
1781, in the Southern Provinces of North America, defending his actions in the South, in which
he placed much blame on his former mentor and commander, Charles Cornwallis.
He defended his actions at Cowpens, citing Cornwallis’s order to “push Morgan to the utmost.” Of the lack of British support, he wrote, “If an army is acting where no cooperation can
take place, it is necessary for the commander to keep as near possible to his detachments.”
Upon publication, his most outspoken critics were veterans of the American war, most notably former Lieutenant Roderick MacKenzie of the 71st Regiment of Foot.

He dismissed Tarleton as a tactical commander

remarking he was most successful when the enemy
was unprepared or already demoralized.
Just months after Tarleton’s history is published MacKenzie published a rebuttal titled,
Strictures of Lt. Col. Tarleton’s History of the Campaigns in which he takes point with many of
Tarleton’s claims, calling his work an “elaborate performance that abounds with misrepresentation and error.”
MacKenzie claimed that Tarleton exaggerated many of his battlefield accomplishments in
part to deceive Cornwallis of his lack of battlefield talent. He dismissed Tarleton as a tactical
commander remarking he was most successful when the enemy was unprepared or already demoralized. He also noted Tarleton’s reluctance to consult the officers under his command, who
MacKenzie argued were more knowledgeable and experienced than he was, claiming some of
them had been in the service since before Tarleton was born.
Two years later, George Hanger, a British officer who served in Tarleton’s legion responded
to MacKenzie’s claims in a publication entitled, An Address to the Army in Reply to Strictures
by Roderick McKenzie on Tarleton’s History of the Campaigns of 1780 and 1781. He characterized MacKenzie’s Strictures as an unwarranted personal attack with little basis in actual fact.
Hanger defended Tarleton’s placement of troops, tactical disposition, and efforts to rally his
troops at Cowpens.
Hanger also dismissed the strategic importance of Cowpens, calling such British defeats only “partial misfortunes” when compared to the role of the French Navy assisting the combined
French and American forces at Yorktown in the fall of 1781, of which he wrote, “There the nail
was clinched.”
In his 1796 edition of his history, Tarleton included a prefaced note before the narrative text.
He expressed his original desire the previous decade to leave an honest record of his services in
North America. He admitted he realized some would find issue with his views and was not surprised when that happened but defended his original views against those purported by critics he
called “insidious calumniators.”
British officers such as Tarleton, MacKenzie, and Hanger were fully aware they were creating a historical record of their actions for future generations. Through literary feuds intended
for public consumption, these former comrades in arms fought each other in a war over historical memory that continues to be utilized by historians today.
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Evan Phifer is a member of the history and education program staff at the American Revolution Institute of the Society of the Cincinnati. The American Revolution Institute promotes
knowledge and appreciation of the achievement of American independence, fulfilling the aim of
Continental Army officers who founded the Society of the Cincinnati in 1783 to perpetuate the
memory of that vast event. The Institute supports advanced study, presents exhibitions and other
public programs, advocates preservation and provides resources to teachers and students to
enrich understanding of our War for Independence and the principles of the men and women
who secured the liberty of the American people.
The American Revolution Institute is interested in adding Florida teachers to its growing
cadre of master teachers nationwide; program staff are presently working with FLCHE leadership to organize a series of free workshops in Florida for academic 2019-2020.
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Upcoming FLCHE Events
Sip and Scholarship:
Florida Council for History Education will host several evenings of libations and stories
of Florida’s past. Please join us as noteworthy Florida scholars share their research
through narratives of historical events, in informal, interactive lectures, over a glass of
wine or local brew. If you are interested in FLCHE hosting a Sip and Scholarship in
your area or you have an idea for a location, please let us know.
New dates coming soon. Check our website for updates.

Teaching American History Seminar:
The FREE seminars will be a conversation among the participants and scholar, exploring and reading documents regarding specific topics. Participants will receive readings,
materials, continental breakfast, lunch, and a letter of attendance for professional development. Go here to register on our website.
•
•
•
•
•

September 7, 2019: Constitutional Convention, at UCF (registrations closed/
full)
September 21, 2019: Cold War on the Homefront, at Federal Reserve Bank of
Atlanta, Miami Branch.
November 2, 2019: Kennedy and Johnson Years, at Osceola Historical Society
January 25, 2020: Causes of the Civil War, Key West
February 1, 2020: African American Contributions to American Culture and
Politics, at Federal Reserve Bank of Atlanta, Miami Branch

Florida Council for History Education’s Upcoming
Annual Conferences
•
•
•

July 31 and August 1, 2020: Boca Grande, FL (more information coming
soon)
2021: Historical Cruise (more information coming soon)
2022: Key West, FL

American Revolution Institute, Society of Cincinnati Seminar:
•
•

January 25, 2020: Remembering America’s First Veterans, West Palm
Beach
April 4, 2020: Remembering America’s First Veterans, Sarasota

If you are interested in FLCHE hosting an event in your area, please contact our
Executive Director Tammara Purdin at tammarapurdin@flche.net.
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Researching Early American History through Material Culture
By Gaye Wilson, PhD
As FLCHE members are well aware, a research
project often begins with questions. The initial
questions that sparked my recent book, Jefferson
on Display, revolved around Thomas Jefferson’s
appearance in his life portraits: what was he wearing, how was he groomed, who was the artist, and
what were the circumstances surrounding the
commission of each portrait? Why did his appearance change, sometimes notably, from one portrait
to the next? My initial interest in the life-portraits
led to what ultimately became the bigger question--how might Jefferson’s appearance in his portraits
reflect his political goals, and what more could
they tell us about his ambitions for the young republic? Despite all that has been published on this
complex Founder, approaching Jefferson through
art and material culture seemed worth pursuing.

A look at the earliest known extant portrait of
Jefferson serves as an example. The commission
for this painting that now hangs in the National
Portrait Gallery in Washington was placed by Jefferson in the spring of 1786, with a young American artist working in London named Mather
Brown. Jefferson, then serving as US Minister
Plenipotentiary to France, was on a diplomatic trip
to London to confer with John Adams, US minister
to Britain, when he placed the dual commission for
a portrait of himself and one of Adams. He gives
some hint of his intent with the comment that he
must have Adams’ portrait for his “Collection of
American Worthies.”
Jefferson was actively assembling likenesses,
either painted or sculpted, of men active in the
American Revolution such as Washington, Franklin, John Paul Jones, and Lafayette. To this initial
core he added portraits of European thinkers
whose ideas had supported the American cause
and then extended his panoply of history by adding
early explorers of North America. The intent of this
collection would not be lost on a European visitor
to the American Legation in Paris, as it visually
told the history and validated the legitimacy of the
new American Republic.
His colleagues in London and Paris observed
that Brown captured a good likeness of Adams, but
Jefferson’s was not “like.” Whether or not a credible likeness, Brown’s portrait can be valued today
for the image it provides of Jefferson as a diplomatic envoy of the early American Republic, and
how he balanced the sartorial protocol needed for
Europe with republican ideals.
Jefferson appears very cosmopolitan in the latest fashion. He wears what was called a frock coat
with its signature turn-down collar that is cut high
in keeping with fashion mandates of the 1780s.
Brown gives the coat a deep rich tone that could
imply velvet and though left untrimmed, the artist
records a very stylishly cut day-time coat (a formal
coat, suitable for Court, would have a standing collar and generally some type of braid or embroidery).

Thomas Jefferson
Mather Brown
1786
Oil on canvas
National Portrait Gallery, Smithsonian Institution;
bequest of Charles Francis Adams
5

The coat is enhanced with a gold and white stripe
waistcoat, and the shirt front is embellished with a
lavish double fluted jabot.
Jefferson’s grooming adds to the stylish clothing,
as his hair is formally dressed with side-curls and
heavily powdered. Wigs were still worn, especially
at court, though men began to depend more on
having their own hair appropriately dressed. A
comment from Abigail Adams insinuates that was
Jefferson’s preference, even though he begrudged
the time spent with the hairdresser. Mrs. Adams
wrote a relative in Massachusetts, “His Hair too is
an other [sic] affliction which he is tempted to cut
off. He expects not to live above a Dozen years and
he shall lose one of those in hair dressing.” Despite
his inclinations, it would be many years before Jefferson would indeed crop his hair. While in France,
he abided by protocol, and even though his accounts show no purchases of wigs, there are regular reimbursements to his valet de chambre for
“apparatus for shaving & combing,” “papers” and
for “pomatum”. These expenditures began appearing in his accounting records shortly after his arrival and continued through his years in Paris.

this one example, the visual was supported with
written and printed materials such as letters and
Jefferson’s accounting records. In postrevolutionary America, newspapers and journals
burgeoned. These were joined by other print media
such as political caricatures and engraved portraits.
All resources taken together form an important
data base of information. In history research, the
written word must always be fully explored, but I
would encourage, when pertinent, the investigation
of the art and material culture as well.
1Abigail Adams to Cotton Tufts, 8 September 1784,
Adams Family Correspondence, 5:458.
2JMB, I: 560, 563. These are the first entries, see other
entries as indexed.
Gaye Wilson, PhD
Author of Jefferson on Display: Attire, Etiquette,
and the Art of Presentation (University of Virginia
Press, 2018), and Shannon Senior Historian at the
Robert H. Smith International Center for Jefferson Studies at Monticello

Brown portrayed a very cosmopolitan Jefferson.
This look is balanced, however, by the props Brown
paints into the portrait, one in particular. Jefferson
holds documents, which were often associated with
a statesman, but more interesting is the classically
draped figure visible over his left shoulder holding
a staff topped by a soft cap. A viewer at the time
could be expected to recognize this figure as the
Goddess of Liberty that called up associations with
an ancient Roman tradition. In the ceremony when
a slave or prisoner was about to be freed, they
would be touched on each shoulder by the liberty
pole then awarded the liberty cap. These symbols
came to represent independence and equality in
the American Revolution and in the revolution that
would remake France. Whether it was Jefferson’s
idea or the suggestion of the artist to include this
important prop is never mentioned; nevertheless,
it adds a significant republican counterbalance to
the cosmopolitan Jefferson.
The research for Jefferson on Display grew beyond just the portraits. They provided an important starting point, but then as demonstrated in
6
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The Importance of Teaching the American Revolution Utilizing Effective
Methods
Teaching American History
American History is not being taught in
its entirety and not being taught effectively to all
high school students. Teaching more of our history more frequently throughout the K-12 curriculum is a prime solution to increasing student
knowledge of our heritage, which has proven to
be sadly lacking (Sanchez, 2014). Over the
course of my eleven-year career, I have taught
many courses in secondary Social Studies and
through my experiences, I have discovered a
lack of opportunities to teach early American
history. When early American history is taught
at the high school level it is often in the Advanced Placement (AP) course and the methods
used are often dependent on teacher-led activities. Lack of coverage and ineffective methods
have resulted in a generation that struggles to
find value in the study of history. These views
are confirmed when reviewing standardized test
scores. The average pass rates in Advanced
Placement Social Science courses is below 60%
(AP College Board, 2019). We must take action
to help students understand our past by provid-

tional events in American history at an age when
they can think deeply about complex issues.
It is important for high school students to
examine the events that led to the formation of
the country to enhance understanding of the sacrifices of others and instill pride in our country.
It is a disservice to omit high school students
from studying the American Revolution. I am
fearful that the students who do not receive a
comprehensive American history education
might experience what Barton calls the malpractice of teaching. Barton (2016) suggests many
social studies educators are unaware of their influence upon their teaching and could be enacting undermining behaviors. The six behaviors
that Barton (2016) identifies are historical negativism, relativism, antinationalism, modernism,
minimalism, and rigid secularism. Neglecting to
present early American history in high school is
minimalizing the importance of the early period
of American history.
I have a passion to teach early American
history and specifically the American Revolution to provide students an opportunity to exam-

Lack of coverage and ineffective methods have resulted in
a generation that struggles to find value in the study of
history.
ine the importance of the period through the establishment of the country. I have used projectbased learning methods over the past five years
in the Advanced Placement United States History. My students have experienced American history through a curriculum that encouraged them
to ask questions and lead to discussions of the
past and how those events affect us today. I believe the most effective way to teach the American Revolution is to provide students with active
learning opportunities such as project-based
learning tasks.

ing opportunities to take courses that provide
innovative methods that lead to mastery of the
content.
I believe that early American history
should be taught in all high school American
history classes. In the district I taught at the traditional and honors level American history
course started with Reconstruction. The students
were exposed to notable figures and events of
the country’s history in the elementary social
studies curriculum and they examined colonization through the Civil War period in eighthgrade. I am thankful that American History is
required at every level of school, but I believe
high school students should examine the founda7

Projects
There is plenty of evidence that suggests teachers throughout the history of social
studies education have utilized projects. The
problem is not enough teachers have been utilizing projects, especially in the era of highstakes testing. Projects allow a student to explore an issue or a problem by utilizing a variety of skills to create understanding and present
an opportunity for discussion. Education reformer John Dewey feared that too much material covered or a poor methodology employed
would reduce the study to factual minutiae, and
if that were the case, Dewey would rather see
social studies abandoned (Dewey, 1938). The
suggestion that if done incorrectly social studies should be abandoned is shocking but Dewey’s point is valid. Our goal as educators
should not be solely to enhance student recall
of names and dates. We must utilize a method
that encourages research, collaboration, investigation, and presentation of concepts that help
students understand history and how it affects
our lives today. Dewey suggested, “Problemsolving is the way to do education (Dewey,
1961).” Pedagogical methods that provide opportunities for investigation, interpretation, and
perspective is the goal of social studies instruction (Barton & Levstik, 2015).
The effective utilization of projects in
social studies classrooms offers incredible opportunities for students to explore issues of importance. A project should have a goal or problem for the students to solve and that goal or
problem should be linked to the curriculum
covered in the course. Students should have
some level of flexibility to investigate a topic
within the desired goal. Flexibility increases
student motivation because of the intrinsic and
self-regulating nature of the activity (Gorski,
2008). Students’ learning opportunities that
derive from the inquiry of a problem raised by
themselves increase intrinsic motivation
(Hmelo-Silver, 2004). As teachers develop projects it is important to remember these principles and attempt to find a way to allow students
an opportunity to have a choice.
Creating educational opportunities that
are motivating students to complete work is a

worthy endeavor, especially when the completion of the task results in the acquisition and
refinement of valuable skills. Project-based
learning provides opportunities to develop
higher-level thinking skills. “The development
of knowledge began to be viewed as a process
through which individuals must grapple with
complex questions, conduct original investigations and filter information through their social
and cultural contexts” (Savin-Baden & Major,
2004). The students must research topics to
develop background knowledge of the issue
and find factual evidence that will lead the students to a solution to the problem or an answer
to a question. To answer a question or fix a
problem requires the student to take a stand
and support their position with evidence. As
teachers struggle with ways to encourage students to think like a historian, the utilization of
projects facilitates these skills perfectly. As
students interact with primary source documents they decipher facts and construct a perspective of an issue based on evidence.
“Project-based learning offers the potential to
help students become reflective and flexible
thinkers” (Hmelo-Silver, 2004). Equipping
students with these skills allows students to
have success with complex problem solving
(Evensen, 2000).
Project-based learning has the capability to be adapted as collaborative work opportunities. Teachers who promote collaborative
work in the classroom are encouraging students
to develop valuable communication skills and
the opportunity to utilize the strengths of each
of the group members to produce the best product possible. Collaborative projects provide
opportunities for students to do work more like
what they will encounter in the workforce. It is
even argued that the social pressure of the
group project will encourage students to participate and perform well on the task (Arias,
2004).
The popularity of Project-Based Learning (PBL) is sweeping the nation. The recently
published Social Education Journal featured
PBL as a special section and featured special
editor Jane Lo (2018). Dr. Lo has been instrumental in the development of PBL for
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American Government classes. She has
claimed that “PBL can go beyond being fun
and help students engage in critical thinking
and deep inquiry” (Lo, 2018, p. 19). She challenges teachers everywhere to try rigorous
project-based learning in their own classrooms
(Lo, 2018).
Larmer has discussed the growing
presence of PBL in social studies and recently
stated, “PBL is also cropping up in Advanced
Placement courses” (2018). I have been inspired by the work of Dr. Parker and Dr. Lo
and have developed PBL activities for my Advanced Placement United States History
(APUSH) course. I believe PBL should be
prevalent in all AP social studies courses because of the effectiveness of the method. The
projects I have developed for APUSH are a
cost-benefit analysis of the United States involvement in war and multiple perspectives of
war. The projects cover nine key concepts
identified by the AP College Board and utilize
all four AP reasoning skills. The projects increase student inquiry, creativity, and helps
prepare them for the AP exam.
Multiple Perspectives of War
Often teachers rely on the textbook to
provide a narrative of the events that changed
American history. The textbook my students
read for the AP United States History class
was the Enduring Vision and the text does
well to highlight the traditional narrative. To
enhance student understanding, I required the
students to investigate the American Revolution through multiple perspectives, including
the views of people usually omitted from the
textbook.
My students were required to examine
the perspectives of women, loyalist, patriots,
African Americans, and Native Americans;
and investigate the role they played in the
Revolution. The students were required to
write a five-page research paper that provided
a description of the role and perspectives of
the group the students chose. The research paper covered three APUSH standards that include: Key Concept 3.1 British attempts to
assert tighter control over its North American

colonies and the colonial resolve to pursue self
-government led to a colonial independence
movement and the Revolutionary War; WOR1.0: Explain how cultural interaction, cooperation, competition, and conflict between empires, nations, and peoples have influenced
political, economic, and social developments
in North America; POL-2.0: Explain how popular movements, reform efforts, and activist
groups have sought to change American society and institutions (AP College Board, 2019).
The students were required to present
their findings to the class. To enhance the
presentations the students were encouraged to
develop an element to enhance the presentation. I like to provide my students with a
chance to use their skills to best communicate
the information. Over the past five years, I
have had projects that range from web pages,
video documentaries, scrapbooks, podcasts,
songs, and museum exhibits, each utilizing the
talents of the project creator to enhance student understanding. Creativity enhanced the
presentation and inspired the students to complete the project.
To make sure the students were engaged while others presented I required them
to take notes during student presentations. After each group presented their perspective of
the American Revolution and explained how
the war changed the lives of the people they
investigated, each student wrote a summary of
all the Revolutionary War perspectives. In the
next class period, the students discussed questions built around the National Council for the
Social Studies theme two Time, Continuity,
and Change (NCSS, 2010). Some of the questions used for discussion were: What is the
purpose of evaluating multiple perspectives?
Is the information presented from credible
sources? What elements of bias could exist?
What was the consequence of each group's
actions? What role did each group play in the
Revolution? How did this project change your
perspective of the American Revolution?
What information should be added to your
textbook and why?
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American History Projects Conclusion
Project-based learning can offer an effective way for students to interact with the
material and learn valuable skills that can
transcend the classroom. With the inclusion of
meaningful projects in the curriculum, the student experience, and learning gains will be elevated (Larmer & Mergendoller, 2010). As educators increase the frequency of PBL as a
method employed in their classrooms, it is important to identify projects that address curriculum standards.
I believe the Multiple Perspectives of
War is a gold standard project-based learning

assignment. Through this project, my students
have investigated the American Revolution in
great depth. The students examined multiple
perspectives of events and had to construct an
argument to support their stance. This project
helped my students become reflective and flexible thinkers while considering the perspectives of multiple groups of people to construct
a more complete understanding of historical
events.
Arren Swift, Ph.D., Sam Houston State University, Clinical Assistant Professor of Secondary Education, Huntsville, TX
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Finding the Fourth of July
By Bernadette Bennett, EdD
Walking into the Historic Society of Craftsbury, Vermont, was like meeting an old
friend. Finding the key where it was hidden, I opened the door and took my first step into the
founding families, and the history of a small town. Craftsbury has about 1,200 citizens and is in
Northwestern, Vermont. Every street, the town common, churches, and general store remind
you of a postcard, and the old house, where the town maintains its collection, is quintessential
Vermont.
The archives, a total of about 750 square feet on the main floor, was donated to the
town. The living room, bedrooms, sitting rooms, are all set up like a museum. They have oil
paintings, furniture, and memorabilia that are part of the history of the town and the people. The basement has old yearbooks, student projects that explain the history of the town
through their eyes, and artifacts that many families donated after the students did their research. The former kitchen is where the documents are stored.
The unorthodox kitchen space has overhead shelves full of books, papers, and many other
pieces. There are six boxes on the counter that have been organized by the dedicated volunteer
staff of three. The first two boxes are the genealogy boxes that describe the families, house
journals, papers about property, journals, letters, and things that would fit into a folder. The
next three boxes are the history of the town, the town meeting notes from before 1787, the
founding of the town, the records of creating a school, celebrations of the town, census data,
and so much more. The last box holds documents from the Civil War, letters to families, documents requesting widows’ benefits, discharge papers, as well as treasures that help explain the
artifacts from the student works with artillery (bullets), money clips, shoes, and belt buckles
from the soldiers from Craftsbury who fought for the North.

I was completely overwhelmed! I really did not know where to start! I only had
a couple of days to explore and there were
so many ways to go with a research topic! As I sat at the counter to go through
the folders, I found a journal from George
F. Sprague, written in 1884, that described
the weather and the Fourth of July
event. It was so descriptive. I could picture all the happenings on the Common.
Houses on the Commons is still standing.
Friday July 4 Clear ex a little
haze. calm.
I rode with F. (Frank??) to common to attend the Celebration. I think I never attended
a better one. A large number for a rural town, The “antiques and Horribles” were out
in all their glory - all had viziers or masks purchased for the occasion. A large number
of tents where victuals, etc. were sold - saw more old acquaintances than for a long time
many from out of town. A large collections of ladies and the finest lot of babies. Everyone appeared pleased, many much delighted. A fine oration - full of sound sense. The
band did well. The greased pig, otto race and greased pole produced great merriment. The fireworks in the evening was a success. No drunkenness reported expect one
man, J. McRoy and he was quickly cared for. No accidents reported. Altogether it was
a flattering success. I ate dinner at A. Paddock’s - supper Moses Root’s where I staid
overnight. (Sprague, 1884)
12

This seemed like such an easy topic and I
thought I would find so many references to
this national holiday. My search began. Luckily, I found another resource
pretty quickly. The Rowell girls were interviewed and they described life on their
family farm. They described the Fourth of
July in the 1960s and 1970s.
At first, we were invited to join
Fred’s family for the fireworks and we sat
along the edge of their porch to watch and
sometimes had popcorn and sodas.
Downtown businesses currently a genThen they acquired dogs who were
eral store and post office.
so upset with the fireworks they asked if
they could have the show here and our two
families of Kinsey’s sat along the front porches at our house as each summers’ firecracking blowout got longer and larger. Then we began in the mid-seventies to collect
at Mom’s house which then became Tom’s, for a 4th of July picnic potluck and fireworks show. After a few years it has become a pretty large group with each member of
our Rowell and Kinsey families’ children inviting another guest or two or whole family
and the buffet and barbecue has grown accordingly.
Earl brings his harnessed chestnut workhorse who is ridden 2 or 3 at a time
around the grounds and driveways - no one minds not having a saddle. He pulls off the
harness and sends the horse home alone (a mile to the village) just before the firework
banging begins.
Children, well watched, have a spell of sparklers. Then the real show starts and
lights up the skies. Everyone cheers and sounds like the grandstand at the fair, and a
good time is had by all.
The extended family now number 105. Incredible that our losses are only eight.
(Kinsey, n.d.)
It was interesting to see what remains
the same in a small Vermont town as well as
what had changed with the times. Next, I
found an account from Olive Scott Daniels in
1895 and 1896.
1895:Folks all gone to picnic up to Esomore
find mother and I here alone this afternoon
(Daniels, 1895)
1896: Cool and cloudy rain in the afternoon. Harry went to Greensboro to picnic. Also went to Hardwick to celebration. I had a headache today. (Daniels,
1896)
Working on a farm.
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Daniels did not have the descriptiveness as the other journals. She describes where others went, but provides no clues as to what the celebrations entailed. As I searched for more details, I came upon a pamphlet from the 100th Anniversary of the Settlement of Craftsbury. As
part of this special celebration, the only thing I could find was a long oration about the history
and founding of Craftsbury, The Historical Address Delivered at Craftsbury Common, By Horace F. Graham At The One Hundredth Anniversary of the Settlement of the Town of Craftsbury,
Vermont, July 4th,1889. Horace F. Graham, a local lawyer who would become the governor of
Vermont in 1916, spoke for more than an hour about the settlement on the common. There
were no other clues about the festivities that I could find (Graham, 1889).
I continued my search, which left me with no other documentation. I was stuck! Volunteers helped me identify a few other journals that were not accessible. We discussed what I
had and they did not have other pieces. We wandered around the society and looked at the student displays in the basement a bit more. I noticed the displays about Old Home Day, and the
pageants celebrating the one hundredth and two
hundredth anniversary of the settlement of the
town. I also noticed the displays about the
Craftsbury soldiers during the Civil War. As
we were wandering we began discussing the
fact that the Fourth of July was a national holiday, but Home Day celebrations were more important to this town. I assumed that since the
Fourth was a national holiday, that would be the
most written about. I was way off the mark!
I made assumptions based upon my experience
but found a community and its history with
The church and small building on
unique celebration habits. Who knew?
the left is the archives.

Bernadette Bennett, Ed.D., is a member of the Curriculum and Instruction Department of Sarasota County Schools, FL. She holds a Bachelors of Arts Degree in Elementary Education, a
Master of Art in Curriculum and Instruction, as well as a Doctorate in Teaching and Learning,
with an emphasis on disciplinary literacy and staff development.
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Cayo Costa Island and the Padilla Family
The second installment of a series
By Angela Harvey

Island life as they knew it, was not
looked at as an inconvenience, but rather as
a way of life. My dad, Stanley Darna, has
shared many fond memories of growing up
in his early years on a remote island with
no access to any modern conveniences, like
those we take for granted. Most people take
for granted running water in our homes;
bathrooms inside, rather than 100 yards
away from the house; a refrigerator to keep

land most of the time and helped his mom.
She would send him to do jobs she knew he
was capable of, like picking the sea greens
or going down to the water’s edge and digging up little tiny coquinas. Grandma,
Edith Darna, used the coquinas to make a
type of soup. Can you imagine how many
of those tiny muscles it would have taken
to make a pot of soup for a family of five,
especially when four of the five were hard

The world we live in today is very different than the world
people resided in on a remote island.
food from spoiling; and let’s not forget
there was no type of entertainment or technology. The world we live in today is very
different than the world people resided in
on a remote island.
Dad has shared stories about how
from a very young age, he was taught how
to hunt, fish, and even forage for food and
water. He recalls many times being sent
down by the water to search for what he
calls “sea greens,” not to be confused with
seaweed, a small plant he described as
looking much like collard or turnip greens.
He said they were bitter and he really disliked picking them because he knew he
would have to eat them for supper.
He expressed how he loved to go
fishing with his dad and brothers, but he
didn’t get to go often because he was so
much younger. He would have been more
in the way rather than another pair of hands
to help. Being 11 and 12 years younger
than his older siblings, he stayed on the is-

working boys? Grandma was a smart lady.
Dad would be occupied for a good part of
the day searching for those coquinas, as he
practiced his “fishing and foraging” skills.
Then, Grandma would have time to do her
many tasks, knowing his time would be
safely spent performing activities to help
provide food for his family. Additionally,
she made dad feel like an important part of
the overall effort of living on an island.
Without refrigeration, they would
rely on an icebox, and anyone living in
southwest Florida knows ice does not last
long in this heat. Hunting for large quantities of meat like a hog, was a specifically
planned event. Grandpa, Alfonso Darna
(also known as Fonso), would hunt and kill
a local wild hog and timed it around cold
fronts. The wild boar was imported many
years prior by the Navy ships that used the
north end of the island as a place to quarantine
sailors, known as Old Quarantine Rock. He
would listen to weather reports on a radio and
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and plan accordingly. He would hunt the hog
the day the cold front was coming in, usually
in the rain. As a bonus, the rain kept the torturous mosquitoes down to a minimum in
those thick wooded areas. He would use every
piece of meat off the hog, making sure not to
waste that precious commodity that would provide his family with a few protein rich meals.
The icebox would be filled, and the cooler
weather provided the ability to keep the ice
frozen a little longer than normal. They only
had a few days at a time of this fresh meat, but
they made the best of their circumstances. Island life was never easy, and they used whatever resources were available to them. Even
finding their next meal was always a chore.
They worked hard, but their bellies were never
empty because they were always resourceful
island folks, and had close knit family and
friends who gladly helped one another.

I want to give a special thanks to
Friends of Cayo Costa State Park who continue to keep the island uninhabited and primitive
as it was many years ago. Their website has
many of my family’s photos posted and it
keeps the history alive through stories of the
families who lived on that island.

Angela Harvey is a fifth grade teacher at
East Elementary in Punta Gorda, Florida. She holds a Bachelors Degree of Science Cum Lauda in Elementary Education. She is a fifth generation native Floridian and has strong ties to the Cayo Costa
Island and Boca Grande.
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Scenes from St. Augustine at the
Florida Council for History Education’s 3rd Annual Conference
“Breaking Barriers in History”

A few of the
exhibitors at the
conference.
Keynote speakers Dr. Kathleen Deagan and
Dr. David Colburn
Dr. Roger Smith’s walking tour of Civil Rights, which included
these landmark churches that were instrumental in providing
meeting space and a place to plan for participants.
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